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The IRLA is a powerful K-12 developmental scope and sequence for reading acquisition that prepares all students for success in college, career, and life, as 
articulated by the Common Core State Standards (CCSS). For English Learners (ELs, also known as Emergent Bilinguals, ELLs, Culturally and Linguistically Diverse 
Students [CaLDs], etc.), reading uniquely unfolds from the totality of language, knowledge, and literacy funds that each EL student brings as part of the fabric of 
who they are. For teachers, knowledge of the English language, their ability to facilitate metalinguistic awareness, and an effective use of what students already 
know, are instrumental in promoting students’ success as they develop English literacy. At its core, this improvement framework is equivalent for monolingual 
students and their EL peers: it’ is guided by an ability to see each student, know them, and affirm their linguistic and cultural advantages to accelerate growth. 

So what lens is necessary to continuously nurture the literacy skills of this diverse group? Three key components set the stage for a more holistic appreciation of 
our students so that the IRLA can be used equitably toward growth: (1) knowledge of the student, (2) appreciation of the context, and (3) awareness of the text.

1. Knowledge of the student: Oracy and literacy skills both in the home language(s) and English, vocabulary repertoire, cultural context and content area 
knowledge, etc. 

2. Appreciation of the context: Background knowledge needed to understand a text and learn from classroom practices: What assumptions does the text/
task make about what students should know?

3. Awareness of the text: What words, phrases, grammatical structures, and text 
structures may pose challenges? What scaffolds might be needed in order to 
understand this text and task and convey that understanding? 

When we see ELs with these clarifying lenses, we are better able to integrate language 
with literacy instruction and provide opportunities to continuously learn, practice, and 
apply new skills.

The use of the IRLA will allow you to locate each student on this standards  
continuum in order to:

• More accurately identify a baseline reading level

• Match ELs with engaging texts

• Develop a sequence of reading skills appropriate for each EL

• Design strategic instruction focused on accelerated growth

• Accurately progress-monitor ELs’ reading growth

• Repeat in a relentless march toward grade-level achievement and beyond

A Framework of Continuous Improvement for ELs

How to Use the IRLA:  
Modifications for English Learners (ELs)

Hypothesize the most 
appropriate next step 

in reading, considering 
background knowledge  

& language

Use appropriate language 
scaffolds to teach, model, 
and practice the new skill

Assess: Did this instruction 
work? What was helpful/

unhelpful for this student? What 
should I add/change/try next?

Level & observe students, 
keeping language 

proficiency in mind in 
order to scaffold the 

process as needed
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1

2

3Explore basic demographics 
and comfort level conversing in 
English: Tell me about yourself: your 
name, age, where you are from, school 
before coming to the U.S.... What else 
would you like me to know about you?
Variation: On a world map, you and the 
student take turns pointing to where your 
family is from and any places you’ve lived.

If appropriate, investigate 
relationship with reading: Do you like 
to read? What do you like to read? Where? 
When?

Getting Started–Initial Assessment for ELsB

Investigate literacy skills in home 
language(s):

• The Dual Language Showcase is an 
extensive online corpus of student 
authored and illustrated books in 
28 languages, augmented with 
English translations (http://www.
thornwoodps.ca/dual/index.htm).

• Play a game of naming objects 
(using age-appropriate picture 
cards, magazines, etc.).

• Invite the student to bring in a 
favorite book in his/her home 
language(s) from which to read.

• Invite the student to write a letter 
to you in his home language.

Level: RTM (Read-To-Me): 

• Give student a copy of the RTM for ELs skills 
card (located in the eIRLA Resource Center) to 
share with buddy readers.

• Enjoy a Yellow book together to end on a high 
note.

If student demonstrates:

Assess word recognition: 
Go to the Phonics infrastructure and, pointing 
to the 1G/2G column, ask: Do you recognize any of 
these words?

Will Yellow Books Help?
Go to C: Modified Yellow Assessment Protocol on 
the next page.

If NO, If YES,

Find reading level: 
Go to D: Modified 1G 
and Up Assessment 
Protocol.

Oral English: YES

Home Language(s) Literacy: YES

Oral English: YES

Home Language(s) Literacy: NO

Oral English: NO

Home Language(s) Literacy: NO

Oral English: NO

Home Language(s) Literacy: YES

How to Use the IRLA: Modifications For ELs Note
If there is evidence on file 

that the student has some 

literacy skills in English, 

consider moving directly 

to D: Modified 1G and Up 

Assessment Protocol (page v).
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For more on 
the supports 
and challenges 
that Yellow text 
might present 
for different 
populations, see 
page iv.

The Yellow-level text can be appropriate for two different types of ELs:
a. Has enough literacy skills in home language(s) (L1) to use Yellow text to build English (L2) language 

syntax and vocabulary.
b. Has adequate oral skills in English (L2) to use Yellow text to learn literacy skills for the first time (where 

L1 instruction is not available).

If NO,

If NO,

RTM

If YES,

If YES,

1Y 2Y

Modified Yellow Assessment ProtocolC

Have the student select a Yellow book (or Cold Read Text).
Read aloud the first few pages of a Yellow book (or Cold Read) to show the 
student how the sentence frame is used to “read” the book.

Can the student: 
• follow the pattern?
• name many of the new words in English (either from English knowledge 

or phonics)?

If the new word/concept on the page doesn’t seem to be in her repertoire, invite 
the student to use her home language to fill in the word. 

To help her match voice to print, point to the picture and the word and say, “In 
English, this is a ____.”

Concepts of print?

See if the student can point to each 
word while she reads. 

For a Yellow reader, the beginning consonant sound is 
not a useful prompt when the word (or the concept) is 
unfamiliar. That’s why 3Y is an infrequent stepping stone 
for ELs: it is usually the word itself, not the initial letter 
sound, that they need. This is especially true of students 
in intermediate grades and above and/or students with 
literacy skills in their home language(s). 

If they don’t know the word, give it to them as you point 
to it on the page to help them match voice to print. 

What About 3Y?

• Give student a copy 
of the RTM for ELs 
skills card to share 
with buddy readers.

• Enjoy a Yellow book 
together.

How to Use the IRLA: Modifications For ELs

1

2

3

Passing Lane
Does this reader demonstrate 

significant sight words/

phonics skills in English?

If so, stop and try Modified 

1G and Up Assessment 

Protocol, on page v.
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Yellow Challenges and Supports

Home Language Is English
English Is Not the Home Language

Home Language Uses Same Alphabet as English Home Language Uses a Different Writing System

Vocabulary
Supports familiar context of related words on a topic (i.e., lions, boats) provide semantic schema for learning new words

Challenges multiple words (including Power Words) and/or concepts may be unfamiliar

Picture
Clues

Supports picture matches the new word on each page

Challenges student might be unfamiliar with some of the objects/concepts cued by the pictures

Linguistic 
Clues

Supports
all systems are integrated into the 
“reading” of the book

Challenges
student won’t be able to draw from linguistic clues (morphology, syntactic, etc.) unless they are already 
part of her repertoire

Sentence 
Pattern

Supports repeated page after page repeated page after page. Student might know some Power Words and use them as “islands of certainty.”

Challenges
1Y: memorize it to “read” the rest of the 
book

student might be able to repeat the pattern and track words (executive function skills), but that alone 
does not indicate she understands what she is saying.

Print 
Concepts

Supports concept of word
written input might be somewhat transparent, 
which helps in the mapping of oral input

Challenges 2Y: tracking

written input might be mostly opaque, so it won’t 
help in the mapping of oral input (in fact, letters 
of the alphabet, concept of word, and other basic 
print concepts might be needed first).

Phonics

Supports
decoding skills in the home language might help 
student approximate the new word (and even 
learn it that way through print)

Challenges
3Y: matching initial consonant sound 
with new word cued by picture 
(“camel,” not “dromedary”)

if the new word on the page is unfamiliar, the initial consonant sound won’t be helpful—have her focus 
on learning the word instead

12 My  pet  is  a  horse. 13My  pet  is  a  camel.My pet is a horse. My pet is a camel. 12 My  pet  is  a  horse. 13My  pet  is  a  camel.Yb quts  is  a  stovn.Yb  quts  is  a  haiwl. 12 My  pet  is  a  horse. 13My  pet  is  a  camel.#>  %*@  is  a  !q*&$. #>  %*@  is   a  <.@)%#.

Use this chart to support your interpretation of the behaviors you 
observe in beginning ELs using Yellow books to learn English.

How to Use the IRLA: Modifications For ELs



How to Use the IRLA: Modifications For ELs

1. On the Phonics Infrastructure for Leveling, stop 
periodically to ask: Do you know what that word means? 
Can you use it in a sentence? Many ELs have reading 
skills in their home language(s) that help them navigate 
decoding in English, but that doesn’t mean they know the 
meaning of each word they decode. 

2. Listen carefully for patterns in decoding errors and for 
vocabulary gaps, not pronunciation. Do not hold students 
back for pronunciation.  

3. Allow the student to choose the Cold Read text. 
Often informational text is supported with clear photos/
illustrations. Fiction can be culture-specific, and it may 
require additional background knowledge and inferencing. 

4. Point out the title and cover of the Cold Read. Book cover 
and title serve as powerful scaffolds for comprehension.

5. If appropriate, allow the student to read the Cold Read 
silently to himself/herself FIRST. When reading aloud, the 
student devotes most cognitive resources to pronunciation, 
which may interfere with comprehension. 

6. On the Cold Read Record, distinguish between 
mispronunciation, decoding, and vocabulary miscues. 
Pronunciation errors are noted for future instruction, but 
should not impact the student level. 

7. When assessing comprehension, simplify the language 
demands of the question and allow for flexibility in the 
student’s response (including words/phrases in his/her 
home language, sketching or writing down her answer, etc.) 
so that the student’s ability to make meaning can become 
more visible.
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Go to page ix of the IRLA. Implement the following 
Modifications to the instructions provided there:

Use this assessment for ELs who have:

• Oral English, AND 

• Literacy skills in either English (L2)  
or home language (L1).

Modified 1G and Up Assessment Protocol

Modifications for ELs 
Initial Assessment
1G and Up

Copyright © 2017 by American Reading Company®

1. On the Phonics Infrastructure for Leveling, stop 
periodically to ask: Do you know what that word means? 
Can you use it in a sentence? Many ELs have reading skills in 
their home language(s) that help them navigate decoding 
in English, but that doesn’t mean they know the meaning of 
each word they decode. 

2. Listen carefully for patterns in decoding errors and for 
vocabulary gaps, not pronunciation. Do not hold students 
back for pronunciation.  

3. Allow the student to choose the Cold Read text. Often 
informational text is supported with clear photos/illustrations. 
Fiction can be culture-specifi c, and it may require additional 
background knowledge and inferencing. 

4. Point out the title and cover of the Cold Read. Book cover 
and title serve as powerful scaff olds for comprehension.

5. If appropriate, allow the student to read the Cold Read 
silently to himself/herself FIRST. When reading aloud, the 
student devotes most cognitive resources to pronunciation, 
which may interfere with comprehension. 

6. On the Cold Read Record, distinguish between 
mispronunciation, decoding, and vocabulary miscues. 
Pronunciation errors are noted for future instruction, but 
should not impact the student level. 

7. When assessing comprehension, simplify the language 
demands of the question and allow for fl exibility in the 
student’s response (including words/phrases in his/her home 
language, sketching or writing down her answer, etc.) so that 
student’s ability to make meaning can become more visible.

*232044*
SC-EL1GUP

Getting Started- Initial Levels 1G and Up

How to Use the IRLA

 ix

Initial Assessment Protocol: 1G-Gl 
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Academic Vocabulary Infrastructure for Leveling

This locator provides information about a reader’s academic vocabulary acquisition. The 
locator is intended to be used as a supplement when determining a reader’s level. These 
lists are neither comprehensive nor sufficient, but as long as the student hasn’t practiced 
them, they will give you an idea of whether his or her working vocabulary is sufficient to 
comprehend text at each level. The most important indicator of a student’s reading level 
should always be his or her ability to understand the meaning of the text. 

DO NOT give copies of this page to students. 
DO NOT teach or drill these words out of context.

To confirm a reader’s level: 
Have the student select 3 words from a column, 
providing a synonym or short definition for 
each word. Repeat with 3 words selected by the 
teacher.

DO NOT allow students to use the word in a 
sentence in lieu of providing a definition.

WT BK OR PU 1BR 2BR SI GL
1 amateur abandoned barrier abruptly abolish adjacent alluvial aberration
2 betray absorbed bellowed abundant audible affirmative amnesty agrarian 
3 brilliant astonish beneficial annual chaos ambiguous archaic apocalyptic
4 capture burrow circulate aroma concede civilian autonomy banal
5 disbelief central concealed bewildered civilly commerce blatantly capitulate
6 erupt century decrease contemplate culture concede condescending charlatan
7 exclaim confided defiantly decade dialect controversial crescendo disconcerted
8 glared corridor departed elevated economy currency deplete idiosyncrasy
9 gazing destination diminish emerge edible dissent enmity incredulous
10 glimmer dim estimate equivalent humility domesticated gaunt infrastructure
11 muttered dwelling extend flee instinctively federation heresy languid
12 pleaded enviously frequently frail irregular finite heterogeneous nebulous
13 prey fragments glimpse gesture kinship inaugurated ironic ostentatious
14 probe glanced horizon hastily legendary intermittent martyr ostracize
15 protested hesitate inhabit horizontal monotony ominous monotheism propitious
16 provide humiliated marine massive mutely precedent paradox queue
17 quiver images mythical native perpendicular premeditated peripheral reiterate
18 recently inquired partially perpetual parallel raucous reconcile rudimentary
19 scowled peered previous propaganda perilous skeptical subtle venerable
20 shallow rarely vast vicinity vague sparse synthesis vicissitudes

To enter a color level, a student should correctly define 5-6 words. 
An entry-level Wt reader may not 
know these words, yet (see Wt Entry 
Requirements: Vocabulary Check).
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Phonics Infrastructure for Leveling

This locator provides information about a 
reader’s control of phonics. The locator is 
intended to be used as a supplement when 
determining a reader’s level. The most 
important indicator of a student’s reading 
level should always be his or her ability to 
understand the meaning of the text.

1G/2G 1B 2B 1R 2R
am am ham hammer hammering Samuel
an an man candle candlelight piano

and and sand sandy understand handicapped
at at bat battle scratchy attention
ow down frown howling Mrs. Dowerdy touchdown
et get met wetter stretch McGettigan
in in skin Kevin invited skinnier
it it pit quitter splitting situation

up up pup puppies upsetting Tupperware
as as ask basket basketball Alaska
or or for force forgotten original

aw saw draw drawing strawberry Mr. Awbrighten
ee see seed sweeping screen McKeesport
ill will Bill chilly Hillary William
all all tall tallest Dr. Wallington altogether
ig big wig ignore ignorant figures

ame came blame blaming shameful Mrs. Amesworthy
ay day clay player playfully payable

ake make bake taking mistaken shakeable
oo too moo tooth toothache foolishly

Have the reader:
1. Read across a few rows until it becomes clear which column contains words the student is 

unable to handle independently. Do not provide any help of any kind.
2. Back up to the highest column the student has been able to read independently and have 

him or her read down that column.
The highest level at which the student can read at least 70–80% (14–16) of the words is his or 
her phonics level. This is not necessarily his or her reading level, because you haven’t checked 
comprehension in actual text.



1 Investigate current 
relationship with reading: 
Do you like to read? Why or why 
not? What are you reading now 
and why? 

Have the student select a 
Cold Read that they haven't 
read before to demonstrate 
fluency and comprehension. 

If a minimum score is not 
met, try a Cold Read  
at an earlier level.

2 Use the Phonics 
Infrastructure and/or 
Vocabulary Infrastructure 
to determine where to 
begin testing. 

4Go to the IRLA level indicated 
by the Phonics or Vocabulary 
Infrastructure

3

IRLA  261G

 1G Independent Reading Level Assessment .60 - .99
 Entry Requirements: Cumulative Record 

Student  ________________________________________ Teacher ___________________________ Room  _______ Date Started ________

Evidence/Date Date 
Completed

Word 
Recognition
CCSS F.K.3c

Know 25 Power Words at Flash Speed
Read at least 25 high-frequency words by sight 
(out of context).  Words selected using the following 
resources: Dolch, Fry et al. (2000), Johns & Lenski (1997), 
Pinnell & Fountas (1998), Zeno et al. (1995).

See Power Words 
Check on page 27. 
Minimum score of 25.

Scores Dates

Phonics 
CCSS F.K.3a

Make the Primary or Most-Frequent Sound 
for Each Consonant
When trying to figure out an unfamiliar word, 
get mouth into the ready position for, or say 
the sound of, the initial consonant, then figure 
out what would make sense given the context 
clues, self-correcting when necessary.  

Can get mouth ready 
to make the sound 
for a minimum of 14 
consonants.

Comprehension
CCSS F.K.4

CCSS RL/I.K.1

Read and Comprehend 1G Text
Apply Foundational Skills (Word-Solving)
Use a combination of initial sounds, sight 
words, and context clues to read 1G text with 
purpose and understanding. A transitional 1G 
reader may be working out the words, rather 
than reading fluently; however, she is insistent 
that what she reads make sense, stopping and 
trying again if something doesn’t look right, 
sound right, or make sense. 

Apply Reading Standards (Comprehension)  
Determine what a 1G text says explicitly and 
make logical inferences from it.

See Cold Read 
Record on page 28. 
Minimum score of 
2 on one Cold Read 
Text.

Scores Titles Dates

A reader who is proficient at all of the above enters 1G with .60 points.  . 6 0

b c d f g h
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IRLA  271G

Student Dates

a get lots this
all go love to
am had me up
an has my want
and have no was
are he of we
at here on went
be I one what
big in said where
can is see who
can’t it she why
come like that will
do little the with
down live there yes
for look they you
 Totals

Common Core State Standard Foundational Skills 3c: Read common high-frequency words by sight.

 1G Entry Requirements: Power Words Check

To begin 1G, know 25 of these words at Flash Speed. By the end of 1G, know ALL 60 words.

IRLA  281G

Apply Foundational Skills

CCSS F.K.4 
Read with sufficient 
accuracy and 
fluency to support 
comprehension.

Active Reading Strategies Yes or No
Read with purpose and understanding. Stop and try again if something doesn’t look right, sound right, or make sense. Self-correct ALL errors that 
interfere with meaning. (Example: In most contexts, reading “like” for “love” doesn’t change the meaning and still matches the initial letter sound, 
while reading “little” for “love” would not make sense.)

If the answer to the above question is No, STOP and move student to an easier level.
If the answer is Yes, continue on to Reading Standards. (See specific questions on Cold Read Text Pages.)

Apply Reading Standards
Comprehend 1G text
See specific questions on Cold Read Text Pages

Student Response Score
Weak.........Strong

CCSS RL/I.K.1 
With prompting and 
support, ask and answer 
questions about key 
details in a text.

Basic Comprehension 1    2    3    4

Making Inferences
Making inferences 

independently is not 
required at this level..

Total Points (A minimum score of 2 is required in order to enter 1G.)

Given an unfamiliar 1G text (Cold Read), and NO help of any kind:

Running Record
Record all errors as the student reads the passage. Indicate self-corrections.

Error/Miscue Analysis
Needs work on this 
initial letter sound

Needs to learn this 
Power Word

Not in background 
knowledge

 1G Entry Requirements: Cold Read Record

Title:________________________________________________________________________________________________       Date:_________________________________   

IRLA  291G

Word Solving
“Let” and “out” are not Power Words. Students who understand what they are reading 
will be able to figure these words out using the initial sound, picture clues, and syntax. 

Let Me In by
Marilyn Pitt and Jane Hileman
American Reading Company

POWER50

1G Power Words

I   want    to    come   in   are  you  there   me  do  go

I want to come in. I want to come in.  
I want to come in.

 1G Entry Requirements: Cold Read Text A

CCSS 
RL.K.1

Basic 
Comprehension
What happened in 
this story? 

Making Inferences
How do you think 
mom feels at the 
end? What in this 
book makes you 
think that?

There you are. Do you 
want to come in?

Are you there?  
Let me in.

I want to go out.  
Let me out.

5

6

7

1G Through 2R
If you feel that you need more information, use the 
Entry Requirements pages.

If the level is correct: DONE. Student’s level can now 
be entered in SchoolPace.

If level needs to be adjusted up or down, repeat 
Steps 4 and 5 at the appropriate level.

IRLA  178Or

Or Entry Requirements

 Or Independent Reading Level Assessment 5.00 - 5.99
 Entry Requirements: Cumulative Record 

Student  ________________________________________ Teacher ___________________________ Room  _______ Date Started ________

Evidence/Date Date 
Completed

Academic 
Vocabulary in 

Current Schema
CCSS L.5.6

Demonstrate Command of an Academic 
Vocabulary of Approximately 3,000 Words
Have approximately 3,000 academic 
vocabulary words in reading vocabulary 
available for comprehending Or level text.

Use either the Academic 
Vocabulary Infrastructure 
for Leveling OR the Academic 
Vocabulary in Current Schema 
on page 179. Minimum score 
of 5.

Scores Dates

Comprehension
CCSS RL/I.5.1

Read and Comprehend Unfamiliar Or Text
Determine what a text says explicitly and make 
logical inferences from it. 

See Cold Read Record on page 
180. Minimum score of 9 on one 
Cold Read Text.

Scores Titles Dates

Range of Reading
CCSS RL/I.5.10

Demonstrate Ability to Finish an Or Chapter 
Book
Read and finish an Or novel, including 
demonstrating comprehension and a 
command of the vocabulary used in the text. 

After reading an Or chapter 
book, student is able to tell 
what problem the main 
character faced and how the 
problem was resolved.

Yes or No Titles Dates

Demonstrate Ability to Read and 
Comprehend Or Informational Text
Read an Or informational text, including 
demonstrating comprehension and a 
command of the vocabulary used in the text. 

After reading an Or 
informational text, student is 
able to tell what s/he learned 
and show where in the text s/he 
learned that information. 

Yes or No Titles Dates

                                                                                                                                                      
                        

Demonstrate Ability to Read in a New Genre 
Read an Or Biography, Historical Fiction, or 
Science Fiction text.  

After finishing an Or biography, 
historical fiction, or science 
fiction book, student is able to 
tell what the main character 
faced and how the problem was 
resolved.

Yes or No Titles Dates

A reader who is proficient at all of the above enters Or with 5.00 points.  5 . 0 0

IRLA  180Or

 Or Entry Requirements: Cold Read Record

Title:______________________     
Given an unfamiliar Or text (Cold Read), and NO help of any kind:

Fluently Decode Or text Evidence/Student Response Score

CCSS F.5.4 
Read with sufficient accuracy and fluency to support comprehension.

• 99-100% word accuracy Yes or No

• Appropriate rate and expression Yes or No
• Stop and try again when 

something doesn’t look right, 
sound right, or make sense

Yes or No

If answer to any of the above questions is No, STOP TEST and move student to an easier level. Any student having trouble with decoding is most likely working at or below 2R. 

Comprehend Or text
See specific questions on Cold Read Text Pages Evidence/Student Response Score

Weak...........Strong

CCSS RL/I.5.1 
Quote accurately from a text 
when explaining what the 
text says explicitly and when 
drawing inferences from a text.

Basic Understanding 1     2     3     4

Making Inferences 1     2     3     4

Using Comprehension to Infer 
Reasonable Word Meanings 1     2     3     4

Cold Read Proficiency Total: A minimum score of 9 points on ONE Cold Read Text is required in order to enter Or. Total Points

Student  ________________________________________ Teacher ___________________________ Room  _______ Date ______ 

IRLA  181Or

Bud, Not Buddy 
by Christopher Paul Curtis
Random House

 Or Entry Requirements: Cold Read Text A

CCSS 
RL.5.1

Basic 
Comprehension
Using details from 
the text, what is 
happening so far in 
this story?

Making Inferences
How does Bud feel 
about going to a new 
foster family? Use 
evidence from the 
text to support your 
answer.

Inferring 
Reasonable Word 
Meaning
What is the meaning 
of the phrase 
“sounding like little 
firecrackers going 
off”? Use evidence 
from the text to 
support your answer.

5

6

Wt Through Gl
Show the student the Range of Reading Entry Requirement: It says here that in order 
to be in this level, you will need to finish a chapter book and an informational text in this 
level and be able to prove to me that you understood them both. Go read a chapter book 
and an informational text at the __ level. When you are done, if you can prove to me that 
you understood what you read, you will have earned the __ color level. 

Note: If student has already completed this Entry Requirement, discuss the book(s) now.

If level needs to be adjusted up or down, repeat Steps 4 and 5 at 
the appropriate level.

Next Step

IRLA  1071R

 1R Entry Requirements: Cold Read Text D

CCSS RI.2.1

Basic 
Comprehension
Tell me three things 
the text says about 
Katherine Johnson.

Making 
Inferences
The author says 
that history books 
should teach about 
Katherine Johnson. 
What reasons does 
she give?

Less than one hundred years ago, 
there were no computers. If people 
needed to do difficult math problems, 
they had to do them with pencils, 
paper, and their brains.

People who did math like this as 
their jobs were called “computers” 
because they solved, or “computed” 
math problems.

Katherine Johnson worked as a 
computer for the Space Task Force. 
The math work she did was very 
important. 

More than 50 years later, President 
Barack Obama gave her the Medal 
of Freedom, the highest award one 
can earn.

Katherine 
Johnson

One of the Women  
Who Took  

Us to Space

Have you heard of Katherine 
Johnson? Most history books don’t 
teach about her, but they should. 

Her math helped make sure the first 
flights into space were a success. Her 
math helped make sure the first moon 
landing happened. 

Women and the Space Race 
by Gina Cline 
American Reading Company

WOMEN AND THE 
SPACE RACE

Log in to SchoolPace and visit the IRLA 
Resource Center to watch videos of the 
initial leveling process in action. 

Step-By-Step Videos

IRLA  1081R

1R Entry Requirements

 1R Independent Reading Level Assessment 2.00 - 2.49
 Entry Requirements: Cumulative Record 

Student  ________________________________________ Teacher ___________________________ Room  _______ Date Started ________

Evidence/Date Date 
Completed

Comprehension
CCSS F.2.4

CCSS RL/I.2.1

Read and Comprehend Unfamiliar 1R 
Text
Apply Foundational Skills (Word-Solving) 
Use a combination of decoding skills, sight 
words, and context clues to read 1R text 
with 98-100% accuracy. Stop and try again 
if something doesn’t look right, sound right, 
or make sense. 

Apply Reading Standards 
(Comprehension) 
Determine what a 1R text says explicitly and 
makes logical inferences from it. 

See Cold Read Record 
on page 109. Minimum 
score of 6 on one Cold 
Read Text.

Scores Titles Dates

Phonics
CCSS F.2.3

Decode Most Regular 3-Syllable Words 
Decode most 3-syllable words that follow a 
regular vowel pattern (wonderful). 

See Phonics Survey 
on page 114. Minimum 
score of 20.

Scores Dates

Word Recognition
CCSS F.2.3f

Read 1R Tricky Words
Recognize and read 1R irregularly spelled 
words.  

See Tricky Words on 
page 115. Minimum 
score of 30.

Scores Dates

A reader who is proficient at all of the above enters 1R with 2.00 points.  2 . 0 0


